Approach to feedback
Feedback is given in three ways (in order of decreasing importance)
1. Immediate feedback at the point of teaching
2. Summary feedback at the end of a lesson/task
3. Review feedback-away from the point of teaching (including written comments)

Type
Immediate

What it looks like....
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Summary
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Review
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Evidence for observers

Includes teacher gathering feedback from teaching,
including mini whiteboards, book work etc
Takes place in lessons with individuals or small
groups
Often given verbally to pupils for immediate action
May involve use of other adults to provide support
or further challenge
May re-direct the focus of teaching or the task
May include highlights/annotations according to the
marking code

●
●
●

Lesson observations/learning walks
Team meetings with SLT
Some evidence of annotations or use of marking
codes/highlighting

Takes place at the end of a lesson or activity
Often involves whole groups or classes
Provides an opportunity for evaluation of learning in
the lesson
May take form of self-or peer -assessment against
an agreed set of criteria
In some cases, may guide a teacher’s further use
of review feedback, focusing on areas of need.

●
●

Lesson observations/learning walks
Timetabled pre- and post-teaching based on
assessment
Some evidence of self- and peer assessment
May be reflected in selected focus review
feedback (marking)

Takes place away from the point of teaching
May involve written comments/annotations for
pupils to read/respond to
Provides teachers with opportunities for
assessment of understanding
Leads to adaptations

●
●

●
●

●
●

Acknowledgement of work completed
Written comments and appropriate
responses/action
Adaptations to teaching sequences tasks when
compared to planning
Use of annotations to indicate future groupings

Dialogic teaching
Rosehenshine explains, “Effective teachers ask more questions from students in greater depth, checking for understanding, involving all
learners and exploring thinking processes and misconceptions as well as correct answers.
Teachers commonly use three questions:
● Management related
● Information recall related
● Higher order questions
Blank questioning-breaks down language into 4 levels from the most concrete (Level 1) to most abstract (Level 4)
Interactions

Which encourage children to think, and to think in different ways

questions

Which invite more than simple recall:
● Checking for understanding
● Probing- ask each child 3,4,5 questions before moving on, probing for understanding, checking
for misconceptions, adding extra challenge, providing scaffolding to engineer success.
● Whole class response through whiteboards
● Use of lolly sticks

answers

Which are justified, followed up and built upon rather than merely received

feedback

Which informs and leads thinking forward as well as encourages

Contributions

Which are extended rather than fragmented

Exchanges

Which chain together into coherent and deeper lines of enquiry

Discussion and argumentation

Which probe and challenge rather than unquestioningly accept

Professional engagement with
subject matter

Which liberates classroom discourse from the safe and conventional

Classroom climate, organisation
and relationships

Which make all this possible

